While universities may look like static monoliths to external observers, change is constant and accelerating in the contemporary academic environment. Institutional change is driven by a variety of pressures, many of them beyond the control of the academic programs in a university.
Press for a specific change sometimes opens up space for programs to undertake a more comprehensive review of what they have been doing and what they could be doing through engaging in a scholarship of teaching and learning (SoTL) inquiry (Hutchings, 2010) . This SoTL case study describes a situation where a systemic change, from a quarter to a semester academic calendar, in concert with accreditation self-study preparation, created opportunities to critically examine and represent an occupational therapy professional entry-level curriculum in a different way. The authors briefly describe the complexity of occupational therapy curriculum design, some tools used in curriculum design, and review two learning taxonomies often used in curriculum planning. We then describe how these two taxonomies were used for curriculum mapping as part of a two-stage curriculum review process currently underway. We conclude with reflections on how this work might be of benefit in the future to this specific program and to other occupational therapy programs undertaking curriculum design or revision.
The Complexity of Occupational Therapy Curricular Design
Typically, entry-level occupational therapy curricula are designed using a variety of approaches and quality criteria. Berg et al. (2009) constructs will be core to the curriculum and evident to and articulable by the students? In this approach, the curriculum is seen as a co-constructed and constantly evolving answer to these questions and flows in and among classes and courses.
Competencies evolve in response to changes in society and in the institutions in which health care occurs. Curricular quality when using the narrative approach relates to four criteria: richness, recursion, relation, and rigor. Berg et al. (2009) also suggest that any program can be seen as having three curricula: explicit, implicit, and null. The explicit curriculum is that which is most often reported in curriculum documents. For example, occupational therapy curricula must show how courses and the overall curricula relate to specific student competencies established by national or international accrediting bodies. The implicit curriculum is frequently concerned with the culture of the educational program and of the profession into which students are being inculcated. It is clear from this review of articles describing curriculum design in occupational therapy that such design and revision is complex.
Curriculum designers must consider content, context (in their institutions, in the profession, in the health care environment, and in society), the teaching and learning process, and evaluation at the course and curriculum level. A variety of aids to curricular design have been suggested in the articles cited. These include using a model curriculum document, establishing landmarks so as to avoid getting lost during the design process, using dialogic evaluation, and mapping curriculum. In the next section of this paper, the authors will describe the process and tools used by one occupational therapy program during curriculum review and revision.
Case Study: Curriculum Revision and Mapping
The curriculum review, revision, and mapping that this case study describes took place over a short 6 month period-in association with the preparation of self-study documents for an upcoming accreditation site visit. It took place 
Reflections and Future Directions
Exploring the curriculum using these two taxonomies was a useful exercise. It allowed us to move beyond the traditional content-focused approach to curriculum mapping so we could look more closely at the process of learning embedded in each course. In this way, it was more akin to the narrative model of curriculum design that Berg et al. (2009) describe, in which we were interested in exploring which stories about what occupational therapists know and do were being co-created and told in our curriculum. It also gave us a chance to focus on the implicit curriculum that Berg et al. 
